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Definition of Terms 
•  Self-directed learning - Brookfield (1986, p.85) mentions that 

self-directed learning (SDL) is a process or technique applied to learning 
wherein learners diagnose their needs, formulate goals, identify resources, 
choose and implement appropriate strategies, and evaluate outcomes. SDL is 
also transformational in that the learner begins to experience “internal changes 
in consciousness” following “a critical analysis of alternative 
possibilities.” (Brookfield, 1986, p.85) 

•  Self-directed learning readiness - Brockett and Hiemstra (1991, p. 56) define 
readiness in self-directed learning as the “… extent to which individuals 
perceive themselves to possess skills and attitudes frequently associated with 
self-directedness in learning.” 

•  Self-Directed Learning Readiness Scale - Lucy Guglielmino (1977) created 
the Self-Directed Learning Readiness Scale (SDLRS) in 1977 to bridge the 
theoretical gap from descriptive models to predictive models. The SDLRS is a 
5-point Likert scale containing 58 items and is designed to assess self-directed 
learning readiness. 



Definition of Terms cont. 
•  21st Century Skills 



Background 

•  (Knowles, 1975). the survival of the human race living in the 

advanced world 

•  (Guglielmino 2008) natural, innate, and basic characteristic of 

human beings that arises when encountering challenges, and 

varies depending on the situation 

•  (Cohen 2012) specified that self-directed learning is considered 

as an effective approach of learning at the university level since 

students need to take control of their learning. 



Statement of the Problem 

•  Examine self-directed learning readiness amongst university 

students so that educational institutions can strive to maximize 

learning opportunities while creating an educational environment 

that will foster students’self-directed learning abilities. 



Purpose of the Study 

•  Examine the level of self-directed learning readiness amongst 

university students in general and across different majors. 

•  Compare the levels of self-directed readiness across all levels 

across the university 

•  Five Characteristics of Self-Directed Learning 

Awareness 
Learning strategies 
Learning activities 

Evaluation 
Interpersonal skills 



Significance of the Study 

•  Provide universities with insight as to whether there is a 

difference in the level of self-directed learning readiness within 

university students according to their major or their years of 

study.  

•  provide Lebanese universities empirical evidence on their 

students’ attitudes, skills and personality characteristics 

necessary to become a self-directed learner.  



Research Questions 

•  Research Questions	

1.  What is the level of self-directed learning readiness amongst 

participants according to age, education level and university major? 

2.  Does age affect the level of self-directed learning readiness amongst 

LIU students? 

3.  Does the education level affect the level of self-directed learning 

readiness amongst LIU students? 

4.  Does the major affect the level of self-directed learning readiness 

amongst LIU students? 



Literature Review 

•  (1) history and definition of self-directed learning,  

•  (2) traits of self-directed learners,  

•  (3) benefits and correlations of self-directed learning,  

•  (4) limitations of self-directed learning,  

•  (5) perspectives on self-directed learning,  

•  (6) measuring self-directed learning,  



Literature Review (cont.) 
Assumptions Process Elements 
About Teacher-

Directed 
Learning 

Self-
Directed 
Learning 

Elements Teacher-
Directed 
Learning 

Self-Directed Learning 

Concept of 
the learner 

Dependent 
Personality 

Increasin
gly self-
directed 
organism 

Climate Formal 
Authority-
oriented 
Competitive 
Judgmental 

Informal 
Mutually respectful 
Consensual 
Collaborative 
Supportive 

Role of 
learner’s 
experience 

To be built on 
more than 
used 

A rich 
resource 
for 
learning 

Planning Primarily by 
Teacher 

By participative decision making 

Readiness 
to learn 

Varies with 
level of 
maturation 

Develops 
from life 
tasks and 
problems 

Diagnosis 
of needs 

Primarily by 
Teacher 

By mutual assessment 

Orientation 
to 
learning 

Subject-
centered 

Task- or 
problem-
centered 

Setting 
goals 

Primarily by 
teacher 

By mutual negotiation 

Motivation External 
rewards and 
punishments 

Internal 
incentive
s, 
curiosity 

Designing a 
learning 
plan 

Content 
units 
Course 
syllabus 
Logical 
Sequence 

Learning projects 
Learning contracts 
Sequenced in terms of 
readiness 

      Learning 
activities 

Transmittal 
techniques 
Assigned 
Readings 

Inquiry projects 
Independent study 
Experiential techniques 

      Evaluation Primarily by 
teacher 

By mutual assessment of 
self-collected evidence 



 
Perspectives on Self-Directed Learning: 
Candy’s Four-Dimensional Model.  
 
 Perspectives Description Models 

Candy (1991)  Brockett and 
Hiemstra (1991)  

Garrison (1997)  

Personal  
Attribute  

Moral, 
emotional, and 
intellectual 
management 

•  Personal 
autonomy  

•  Self-
management 	

•  Goal 
orientation 
(personal 
attribute)	

•  Self-
manageme
nt (Use of 
resources)  

•  Motivation 	

Process 
  

Learner 
autonomy over 
instruction  

•  Learner 
control 

•  Autodidaxy 	

•  Process 
orientation 
(learner 
control)	

•  Self-
monitoring 	

Context Social context: 
role of 
institutions and 
policies 

•  Self-direction 
is context-
bound 	

•  Environment 
where 
learning 
takes place	

  



Methodology 

•  Design of the Study: 

     descriptive quantitative 

Sampling: 

v  Purposive sampling technique 

v  Participants: 
v  477participants: 
v  189 sophomores,  
v  106 juniors,  
v  115 seniors,  
v    23 teaching diploma students and  
v    44 MBA or MA students. 



Methodology (cont.) 

Study objectives 

•  developing a self-rating scale of self-directed learning, testing 

the scale, and establishing its reliability and construct validity.  

The study comprised two parts:  

•  Part 1 included the use of the Delphi technique to develop and 

to determine content validity of the SRSSDL.  

•  Part 2 involved testing and establishing reliability and construct 

validity of the SRSSDL.  



Methodology (cont.) 

•  Data analysis: 

1.  Descriptive analysis – To analyze the participants’ demographic information, 

education level, and university major as well as the general responses in the 

following five domains related to the level of self-directed learning readiness: 

(1) awareness, (2) learning strategies, (3) learning activities, (4) evaluation, and 

(5) interpersonal skills. 

2.  Factor analysis – To measure the validity of the questionnaire, i.e, whether it 

contributes significantly to the factor which it measures and to group items 

accordingly to the factor they measure. 

3.  Analysis of variance (ANOVA) and T-Test – To see whether there is an effect 

for age, education level and university major on the participants’ level of self-

directed learning readiness in the afore mentioned five dimensions. 

 



Scoring Range 
Scoring Range Level of self-

directed 

learning 

Interpretation 

  

60-140 Low Guidance is needed from the teacher. Any specific changes 

necessary for improvement must be identified, and a 

possible re-structuring of the methods of learning identified. 

141-220 Moderate This is half way to becoming a self-directed learner. Areas for 

improvement must be identified and evaluated, and a 

strategy adopted with teacher guidance when necessary. 

221-300 High This indicates effective self-directed learning. The goal is to 

maintain progress by identifying strengths and methods for 

consolidation of the students' effective self-directed learning. 



 
RESULTS 

Age of the Respondents 
  

 

 

 

 



RESULTS 
Educational Level of the Respondents 

 

 

 

 

 



RESULTS 
The University Major of the Respondents 

 
 

 

 

 

 



Results According to Demographic Information (Age) 

 

 

 

 

 



Results According to Demographic Information 
(Education Level) 

 

 

 

 

 



Results According to Demographic Information 
(University Major) 

 

 

 

 

 



Recommendations 

•  put an action plan for the school and university whereby they apply 
a yearly continuous assessment of the students’ self-directed 

learning readiness. 
•  provide the right tools and support to help students become 

independent learners. 
•  professional development should take place in both institutions so 

that educators can use effective teaching strategies in order to 
improve their learners’ self-directed learning.  

•  . 



Recommendations cont. 



Recommendations cont. 
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•  anwar.kawtharani@liu.edu.lb/ hassan.khachfe@liu.edu.lb 



Questions? 
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