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Introductory	remarks		
	
The	axiological	con<nuum	between	school	and	university	
must	 be	 acknowledged,	 maintained	 and	 reinforced	
besides,	 there	 is	 (should	be)	no	discon<nuity	between	
the	aims	(formulated	in	favour	of	the	Algerian	ci<zen).	

The	main	theme	of	my	paper	shows	there	has	been	a	
no<onal	 evolu<on	 in	 educa<on:	 moral	 and	 civic	
educa<on,	 then	 c iv ic	 educa<on,	 (ac<ve,	
democra<c)	 ci<zenship	 educa<on	 (not	 yet	 	 in	
Algeria).		



CiBzenship	in	the	educaBonal	laws	
the	2008	framework	law:	Art.	2.	of	«	the	Algerian	school	aims	to	

train	 a	 ciBzen	with	 indisputable	 na<onal	 benchmarks,	 deeply	
aSached	 to	 the	 values	 of	 the	 Algerian	 people	 capable	 of	
understanding	the	world	that	surrounds	it,	to	adapt	to	it	and	act	
upon	it	and		be	able	to	open	itself	to	universal	civiliza<on	».		

Art.	5.	school	must	notably:	«	develop	the	civic	sense	of	the	pupils	
and	educate	 them	to	 the	values	of	ciBzenship	by	having	 them	
acquire	the	principles	of	 jus<ce,	fairness,	equality	of	ci<zens	in	
rights	and	du<es,	of	tolerance,	respect	for	others	and	solidarity	
between	ci<zens	»	

99-05	law	of	April	4th,	1999	providing	for	the	orienta<on	of	H.E	in	
Algeria:	 Art.3	 /	 HE	 contributes	 to	 	 :	 the	 evalua<on	 of	 the	
scien<fic,	cultural	and	professional	 level	of	 the	ciBzen	 through	
the	 dissemina<on	 of	 culture	 and	 scien<fic	 and	 technical	
informa<on;		



State	of	the	art	in	NaBonal	EducaBon	
A	dichotomized	approach	to	the	teaching	of		ci<zenship	is	
offered:	(the	secular	vs.	the	sacred):		
	 	 	‘tarbiya	madania’	and	‘tarbiya	islamiya’	

«	 [ci<zenship]	 is	 not	 a	 natural	 gi;,	 but	 a	 socio-poli<cal	
construc<on.	 We	 are	 not	 born	 ci<zens	 we	 become».	
(	Mebtoul,	2013)	

civics/civic	 educa<on/ci<zenship	 educa<on:	 From	
integraBon	 to	 parBcipaBon	 (i.e.,	 autonomy,	 power,	
decision-taking	 and	 responsibility),	 while	 civic	
educa<on	 concerns	 the	 basic	 rules	 of	 living	 together,	
which	means	a	shi;	from	aVtudes	to	acBons:	

How	can	ci<zenship	be	achieved	inside	classrooms	?	thru	
interacBons,	 communicaBon,	 negoBaBon,	 joint	
projects;		

	



The	hidden	(informal)	curriculum	of	acculturaBon	
(university	community	of	pracBce):	the	missing	link	

PLEA:	 rediscovering	 one’s	 rights	 (double	 correc<on	 of	
exams)	 and	 duBes	 (punctuality)	 and	 assuming	 one’s	
responsibility	and	liability	(chea<ng,	plagiarizing).			

•  the	 hidden	 curriculum	 as	 the	 undeclared	 and	 tacit	
values	and	norms	(and	their	acquisi<on),	 	engrained	in	
our	pedagogical	prac<ces,	our	 social	 rela<onships	and	
rou<nes	(being	pa<ent	with	others,	polite,	punctual).		

•  The	 hidden	 curriculum	 is	 the	 set	 of	 unstated	 norms,	
and	beliefs	 embedded	 in	 and	 transmiSed	 to	 students	
through	the	core	rules	that	structure	the	rou<nes	and	
social	 rela<onships	 (socializa<on	 skills)	 in	 universi<es	
and	classrooms.	

It	‘molds	the	a7tudes	and	values	of	faculty	and	students	
alike’	(Margolis,	2001)	as	key	as	the	wriSen	objec<ves		
but	may	conflict	with	the	official	curriculum		

	



Formalizing	the	hidden	curriculum:	should	we	teach	this	
informal	curriculum?		

If	one	admits	that	the	hidden	curriculum	is	a	set	of	rules	
that	 exist	 within	 the	 university	 compound,	 of	
guidelines	 (encultura<on;	 accultura<on)	 not	 directly	
taught	(paradoxical),	but	assumed	to	be	recognized	by	
students.	 The	 informal	 curriculum	exists	 in	 classroom-
seengs,	 in	 university	 campuses	 through	 interac<ons	
with	 the	 peers	 (addressing	 the	 partners),	 the	 teacher	
(way	of	elici<ng	informa<on	from	them,	responding	to	
them,	expressing	disagreement)	and	the	administra<on	
representa<ves	 (asking	 for	ones’	 rights).	 It	 comes	as	a	
complement	 to	 formal	 learning	 via	 in-class	 and	 extra-
curricular	 ac<vi<es.	 It	 is	 the	 social	 signals	 students		
acquire	through	simple	observa<on,	but	are	not	able	to	
formalize.		

	
	



Open	conclusion	
For	 a	majority	 of	 stakeholders	 success	 in	 class	 depends	
just	 on	 the	 formal,	 explicit	 curriculum	 (four	 primary	
skills:	 listen,	 read,	 write,	 speak,	 plus	 the	 specialized	
declaraBve	 knowledge,	 very	 liSle	 on	 procedural	
knowledge).	What	is	missing	are	the	hidden	curriculum	
skills	(to	be	aSen<ve,	follow	instruc<ons,	stay	on	task,	
ask	for	the	teacher’s	help,	work	in	a	group,	and	finish	a	
task	 on	<me:	 not	 to	 be	mixed	with	 ‘La	méthodologie	
du	travail	universitaire’),	which	can	be	taught	explicitly	
(can	 they?)	 or	 at	 least	 make	 students	 aware	 of	 their	
importance	while	relying	on	what	schools	offer	as	civic	
educaBon.	 CiBzenship	 educaBon	 will	 have	 to	 wait	
some	<me	before	it	is	given	any	opportunity	to	take	its	
place	in	the	educa<onal	proscenium.	


